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1 Introduction

Our policy is to promote socially appropriate behaviour, so that all our pupils can become
responsible young people able to participate fully in the community.

Our focus is on creating learning environments which allows everyone to realise their
potential. To achieve this we teach appropriate social skills and strategies to identify,
express and regulate emotions. This provides our pupils with the resources and skill set to
promote independence and learning opportunities and ultimately raise self- esteem and
confidence.

This is underpinned through the school’'s commitment to using Positive Behaviour Support
approaches through training in PROACT SCIPr-UK (Positive Range of Options Avoiding
Crisis Using Therapy) principles.

Behaviour difficulties in our pupils may arise from characteristics associated with their
specific special educational need such as:

e Sensory Regulation

¢ Mental Health

e Communication

o Social interactions and misunderstanding, or a reaction to these difficulties and an
attempt for the individual to control a situation or communicate distress and
frustration.

Achieving positive behaviour and relationships at The Beacon is through:

o Consistency;
¢ Recording;

e Supporting;
e Rewarding / Reinforcing:
e Training.

To create a consistent culture of positive behaviour management

We expect all staff to behave in a consistent and fair way to pupils:

¢ Unconditional positive regard.

¢ Consistent positive language;

o Consistent respect from adults: even in the most challenging situations;

¢ Consistent models of emotional control: emotional regulation that is modelled and not
just taught;

e Consistent follow up: agreed consequences must always take into account the
abilities of the individual. The consequence should wherever possible be carried out
by the member of staff where the negative behaviour occurred

¢ In order to ensure that time is given to remind the pupil of expectations and to rebuild
the relationship;

o Consistent positive reinforcement: positive procedures for reinforcing, encouraging
and celebrating appropriate behaviour;

¢ Consistent expectations: classroom values to be established at the start of an
academic year and re-established termly;

¢ Consistent environment: consistent visual messages that echo the core values;

o Consistent review of wellbeing cycle support plans and other reward plans;

» Consistent communication and sharing of documentation with parents



o Consistent restorative daily check ins using the Zones of Regulation

¢ Consistently valuing pupils: ensuring staff take the time to make each pupil feel
valued and important.

2 Recording, Assessment and Analysis

An essential feature of an effective behaviour monitoring system is to present recorded data
clearly and objectively. At The Beacon we use an on-line system called Sleuth, to monitor
and analyse trends and to refine practice.

There is continuous monitoring of behaviour data by the Wellbeing Leads. Continuous
monitoring includes incidents by pupil and class, number and type of staff / pupil injuries,
number and type of call outs, number and types of SafeSpace uses, number and type of
Physical Interventions.

Weekly Sleuth analysis is shared with all key staff. This highlights any pupils and/or classes
who potentially require support for the following week, thus preventing an escalation of
behaviours, as well as providing antecedent information to enable staff to be curious and
reflect on inclusive practice.

Detailed termly analysis is shared and discussed with SLT and the MAST Leads team, as
well as with the governing body. Analysis of areas include:

Peak times of the day

Timings of the day

Places

Year groups

Antecedents

Successful action/response

Racial & Bullying incidents

Safe space use

Use of Physical Interventions

Actions from this effect whole school developments in understanding behaviours and to
adapt proactive strategies.

Data identifies what training is required best to support teachers, support staff, classes and
pupils, as well as how to target resources.

3 Sleuth — Key Points

All staff members of the school community can complete a Sleuth.
o All staff members of the school community receive training to complete a Sleuth.
o Sleuth entries will be completed the same day the incident occurred.
o All staff members of the school community can access data from Sleuth when
required.
e Physical interventions are also recorded in this way.
e Use of safe space is recorded on Sleuth.
e A restorative pupil debrief is an integral part of the Sleuth entry.
o A staff de-brief following a challenging incident will be provided the same day.
¢ Sleuth entries include positive behaviours
¢ Sleuth entries include mental health support

4 Assessment
All staff will monitor behaviour in their class and implement strategies to support individuals.



Where a pupil requires support in terms of behaviour for learning the school adopts a
stepped approach:

e Discussion with the pupil — resulting in strategies and interventions;
Form tutor, parental liaison communication;

e Classroom behaviour support from a Specialist Intervention Worker (SIW) —
lessons/locations identified through Sleuth;

e Support from AHT for Behaviour and wider team (including Wellbeing Team and
PROACT SCIP Team);

e Provide a consistent approach by following the pupil’s Wellbeing Cycle Support Plan
(WCSP)

e Pastoral Support Plan (PSP).

WCSP - See appendix a. Every pupil has a WCSP. This is a written plan clearly showing
antecedents, behaviours and support strategies identified by the team working with the pupil.
The plan includes four colours each representing different stages of behaviour and is
underpinned by Positive Behaviour Support strategies:

Green — Calm and on task (regulated)

Amber — Beginning to get agitated (becoming dysregulated)
Red — In crisis

Blue — Reintegrated and calm.

The plan is shared with members of staff involved with the pupil and agreed and signed by
parents or carers. The plan will include appropriate PROACT physical interventions if
required and indicated their level of restrictiveness. The plan is reviewed three times a year,
more if changes occur within this time frame as the plan is a live document.

The WCSP includes the child’s well-being goal. A scale of 0 to 10 provides a goal outcome.
This is reviewed three times a year.

Pupils in need of extra provision to access onsite and offsite activities have an individual risk
assessment. These are reviewed termly or when there is a change in behaviour.

Pastoral Support Plan (PSP) - See appendix b. If all of the above are not having the
desired outcome then a PSP may be deemed necessary. Only a member of the Senior
Leadership Team (SLT) can make this decision. Meetings with parents/carers and any multi
agencies involved with the family meet with key school staff every four weeks to review
behaviours and support plans and to set targets and actions both at school and home, which
provides a holistic and consistent approach of support. A PSP must be in place before a
reduced timetable can be considered.

5 Supporting

At The Beacon we have a vast bank of interventions, strategies and a team of Specialist
Intervention Workers (SIWSs) specialising in behaviour management and emotional
wellbeing, that make recommendations from individual or group interventions, observations
and data to support our pupils. The Plan, Do, Review process is followed to provide clear
outcomes and strategies which are reviewed after six weeks, depending on feedback
additional support will be put in place.

In collaboration with key staff and parents the most appropriate intervention will be used with
a focus on supporting pupils to manage their own wellbeing and behaviour.

Referral to these areas of support are via the Wellbeing Referral portal, Educational Health
Care Plan (EHCP) outcomes and teacher observation. All referrals are triaged by the
Wellbeing team.



In addition to the above, all staff have access to wellbeing and resilience resources. The
purpose of this is for staff to build capacity and work together to help provide a positive and
consistent environment for all pupils in our care.

Resources include positive behaviour support strategies (the Gateways — see Appendix c),
emotional regulation tools, behaviour environment checklists, mindfulness tools, sensory
integration tools, social stories and factsheets.

Interventions include:
e Check In and Check Out;
Behaviour Classroom Support
Emotional Regulation
Sensory Circuit
Social Skills — small groups working together weekly for 45 minutes;
Supporting social interactions — including Lego intervention
Outdoor Learning
Play therapy

All interventions are reviewed after 12 weeks, impact is recorded using the Strengths and
Difficulties questionnaire (SDQ).

In addition to the above, the school currently has 9 qualified PROACT-SCIPr-UK®
instructors on staff, including 1 Principal Instructor, and an additional 20 Practice Leads.
This team are actively supporting pupils and staff in promoting and modelling proactive,
active and reactive strategies. Weekly Clinics allow staff the opportunity to reflect on
strategies in a solution focused way.

Ana Job, a Behaviour Analyst certified by the UK Society for Behaviour Analysis (UKSBA)
and the Behaviour Analyst Certification Board (BACB), is an experienced Qualified Teacher
who provides in-school training for staff to become Registered Behaviour Technicians (RBT).
This adds another level of assessment, analysis, and intervention where required, along with
supporting the use of specific teaching strategies within the specialist classes and
curriculum.

The school is extending our outreach support into local mainstream schools through
collaboration with the Community of Schools and Professional Resource Group. The aim is
to support inclusive practice by increasing both skills and confidence of staff supporting
pupils with SEND. The current offer includes:

e SENCO Networking meetings — termly

e Immersion Experiences

e Training — both internal and external

e SEND Clinics - termly

When negative behaviours arise:

It is important to separate the behaviour from the person and respond to the behaviour,
understanding that it is a form of communication by making it clear that the behaviour is
disapproved of whilst the person is still valued.

Seek creative solutions, the most important factor of managing pupil’s behaviour is
prevention. Staff should be proactive in their planning and assessment of situations and
opportunities to meet the needs of the pupils and prevent incidents arising;



Where can changes be made so that future recurrences of undesired behaviour can be
reduced?

What were the antecedents (what happened immediately prior to the behaviour, what were
the environmental factors)?

It is important to try and understand the function of the behaviour. What is the pupil
communicating?

6 Restorative Practices

We believe Restorative Approaches is a fundamental component in helping our young
people resolve conflict, build social and communication skills and develop core values such
as empathy, responsibility and truth telling. It is an alternative strategy to sanctions that are
often recognised as ineffective in changing behaviour.

Restorative approaches are based on four key features:
o Respect — everyone listens to other opinions and values them
¢ Responsibility — taking responsibility for your own actions
¢ Repair - develop skills to identify solutions that repair harm
¢ Reintegration — working through a structured supported process that aims to
reintegrate pupils back into the classroom.

All staff of the school community at The Beacon are trained in Restorative Approaches.
Restorative conversations are an opportunity to discuss negative behaviour, not the child’s
character, they provide a platform to build relationships that change and improve behaviour
for the long term.

Questions asked in an informal corridor conversation include:
What happened?

What were you thinking

What needs to happen to put things right?

What are you going to do next time?

More formal restorative conferences would be facilitated by trained staff: Ana Job and Molly
Griggs.

7 Rewarding

At The Beacon it is recognised that appropriate behaviour needs to be acknowledged,
reinforced and rewarded. Rewards can take many forms, both individually and together:

Verbal praise;

A smile;

A high five;

Extra time on favoured activity;
An edible reinforcement;

Work displayed;
Acknowledgement from other staff/zones;
Notes home;

Stickers;

Certificates;

Catch me cards.



In addition to the above all Zones follow the Beacon Values and reward their pupils
appropriately based on the values of:
e Bravery,
Encouragement,
Achievement,
Curiosity,
Opportunity,
Nurture — we also actively promote our 5 Beacon Nurture Principles across the day

At The Beacon we believe a school ethos of encouragement and celebration of achievement
is central to the promotion of desirable behaviour, raised self-esteem, motivation and
confidence.

8 Consequences

Whilst we make every attempt to manage behaviour in a positive way and without the use of
sanctions there are rare occasions where we will need to take this action. This is most likely
to occur when the behaviour is wilful, repeated or involves bullying of another pupil, or
physical violence toward a peer or a member of staff, homophobic or racist incidents.

Internal Exclusion

Pupils may be given an internal exclusion, where a pupil works in isolation from their peer
group for a set period of time. These can only be authorised by a member of the Senior
Leadership Team. In such cases subject teachers provide work for the duration of the
exclusion and students will complete work away from their class group. This consequence
can be extended if deemed appropriate.

Fixed Term Exclusion

In a small number of cases the Headteacher may impose a fixed term exclusion. This will
usually be for one day only but may be more in exceptional circumstances. Should this
occur, the school will notify parents and the Local Authority. A record of all fixed term
exclusions will be kept in accordance with current legislation.

The school is permitted to operate a fixed term exclusion period for up to 45 days in any one
school year.

Where exclusions exceed one day, work will be provided. It is the parent’s responsibility to
ensure the work is completed.

In the absence of the Headteacher, the Head of School will make the decision to exclude.

On return from exclusion, parents will be expected to accompany the child back to school for
a conversation with a member of the Senior Leadership Team. The purpose is to ensure that
the reasons for the fixed term exclusion are clearly understood and to plan what each party’s
responsibilities will be to improve the behaviour and well-being of the young person.

Permanent Exclusion

This is the last resort and will be used only in the most exceptional circumstances. Itis a
result of failed initiatives, strategies, programmes and support from a variety of multi
agencies. There has to be substantial documentary evidence to support a permanent
exclusion, and this has to be reinforced with clear explanations of strategies and difficulties.



The procedure for a permanent exclusion is subject to a strict legal code and can only be
taken by the Headteacher. The associated notification and appeals process is clearly
outlined within the school (see the Executive Head teacher for information) and parents will
be notified of their right to appeal in any letter of exclusion. The Governing Body are
responsible for hearing any appeal and, in certain instances, may order the reinstatement of
an excluded child.

Physical Intervention (Note: will be amended as appropriate in line with the
‘Restrictive interventions, including use of reasonable force, in schools
Guidance for schools in England April 2026’ document)

The Beacon adopts the Kent Education & Libraries ‘Positive Handling Policy’. If and when
restrictive physical intervention (PI) is required as part of a behaviour management plan
within the WCSP then it must be discussed with the parents/carers and AHT for Behaviour.
Restrictive Physical Intervention is only used as a last resort.

There may be occasions where physical intervention is necessary even though a young
person may not have this agreed on their WCSP. Our duty of care necessitates that
physical intervention may need to be used to prevent:

Injuring themselves or others

Causing damage to property

Engaging in behaviour that severely disrupts and prevents teaching taking place.
Committing a criminal offence

When a pupil’s behavior is such that physical intervention will be the only way to ensure
everyone’s safety and continue to provide education then this is permitted.

Staff will be trained in the use of PROACT-SCIPr-UK® by approved Kent PROACT Network
trainers. To ensure the quality and regularity of training the school currently has 9 qualified
PROACT-SCIPr-UK® instructors on staff. This approach is supported by Kent County
Council and KSENT.

New Staff will receive PROACT-SCIPr-UK® training as part of their induction and all
members of the school community will attend yearly refresher training. Termly training
sessions and bespoke training sessions ensure all staff can access the training they need
throughout the year.

If the Headteacher has placed an adult in charge of pupils or students, then that adult will be
entitled to use physical intervention, if necessary and as a last resort. Staff are not expected
to put themselves in danger and, if necessary, it might be expedient to remove other pupils
and themselves from risky situations. We do, however, value staff’s efforts to rectify what
can be very difficult situations and in which they exercise their duty of care for the pupils.

Staff may experience physical injury and emotional trauma — it is accepted that staff may
need time and support to recover. Immediate support may be offered by team members or
the SLT. Any member of staff that has been involved in an incident where restrictive practice
has been used will receive a debrief by a member of the Wellbeing or PROACT Teams.
This is in accordance with the Positive Behaviour Support and Restraint and Restrictive
Practice Reduction processes. In addition there is an Adult Mental Health First Aider
(AMHFA) available every day between 3.30pm and 4.00pm. Pupils involved in these
incidents will also receive a full de-brief and post-incident support — see appendix d
(Gateways Pupil Version) and where needed, a restraint reduction plan can be set up and



reviewed as a way of evidencing that other positive and alternative strategies could take
place in the future, rather than PI. — see appendix e

The Governors and Senior Leadership Team of the school will support the actions of staff in
the use of physical intervention provided that they have been conducted in the context of this
policy and follow the principles of PROACT-SCIPr-UK®.

When intervention is necessary the following factors are important:

Other techniques have been used first;

Physical Intervention is the last resort — There Really Is No Alternative (TRINA);
Only use the minimum intervention necessary;

Only intervene for the length of time necessary;

The incident and intervention must be recorded as soon as possible; best practice is
to record the same day;

o Parents/Carers must be informed by the class teacher on the same day
whenever a restrictive physical intervention has been used.

When physical intervention is used two relevant considerations should be taken into
account:

“The use of force can be regarded as “reasonable” only if all the particular circumstances
warrant it — otherwise it is unlawful; therefore, physical force should not be used to prevent
trivial misdemeanors”.

“The degree of force used must be in proportion to the circumstances of the incident and the
seriousness of the behavior” (or the consequences it is intended to prevent). (SECTION
550A 1996 Education Act.)

A small number of pupils present behaviours that challenge the total resources of the school.
The nature of challenging behaviour is such that with all the expertise available there exists
no simple easy answer to its management or model that can generally be applied to its
manifestations. Staff therefore have to approach such behaviours with calmness and open
mindedness using careful observation, analysis and planning. Following a pupil becoming
dangerously out of control any interventions used to ‘make safe’ will be reviewed and a
potential PROACT-SCIP ADMIN 68 — use of Higher Risk Restrictive Physical Interventions
application, may be made.

The school has a radio call-out system in place to request support should the need arise.
This support is given by members of the Wellbeing and PROACT Teams.

The definition of restraint (restrictive physical intervention) is the use of force to compel a
pupil to comply with the aim of the staff member. The level of force required is essentially a
judgement that relates to the action of the pupil, their characteristics and the action of the
staff member. The intention is that the recording and monitoring procedures in place will
ensure that these judgements are agreed and acknowledged as appropriate to the
circumstances and any actions are followed up.

The use of reasonable force will depend upon:
« If the circumstances of the particular incident warrant it

* The degree of force must be in proportion to the circumstances



* The age, understanding and sex of the pupil

The minimum force necessary should only be used and it should never be used as a form of
punishment.

Time Out

Pupils may seek “time out” to calm down from an episode of challenging behavior. This may
take one of two forms — open or closed and be for non- exclusionary or exclusionary
purposes.

Open time out may be in an open area such as in the classroom e.g. at their workstation,
outside the classroom in the heart space or nearby. They may be outside on the playground
under supervision.

Closed time out may be in the “safe space” areas, which could include a contained area in
the classroom, including a dark den, buggy, or an alternative space in the school. Whenever
a pupil is in a safe space area, staff should supervise or monitor from an appropriate
distance, pupils can go to, enter or leave the area of their own free will. Pupils are free to
leave as and when they choose. The use of the “safe space” will be written into a WCSP
which has been agreed by parents/carers. Pupils may choose to take themselves to the
safe space to opt into time out to calm. For other pupils the use of the safe space as a
calming room may be preferable to the use of a physical intervention. This is considered
time out as they can exit at any time.

All physical interventions are recorded on Sleuth as an action. Detailed information is
recorded including time spent in safe space, gradient of physical intervention used and the
effectiveness of the physical intervention.

Negative safe space use is evaluated weekly by the leader of learning for behavior for
learning and shared with the senior leadership team and behavior for learning team.

Positive safe space use is also evaluated weekly and shared with senior leadership and the
learning for behaviour team. It is our intention that following a negative use of the safe space
it is followed by a positive use of the space, to meet this intent the space has been
refurbished, a music speaker has been installed as well as sensory roof lighting.

A student may, on rare occasions, be taken by members of staff to the nominated “Safe
Space” areas, against their will, and placed within to calm. This is to be avoided wherever
possible and is to only be used as a ‘last resort’ (students may also require physical
intervention to transport to the area) to ensure the safety of the student, their peers or school
staff — this is considered time-out, as they can leave the space at their choosing. The
Beacon always prefers the zips to be undone or only partially used - this is considered non-
exclusionary Time Out. In very rare occasions, and when the students are aggressive or
violent on arrival, the zips may be done up fully (all the way to the top or bottom) — this is
considered exclusionary Time Out. All staff will be trained in using such areas to ensure that
the practice is in the very best interests of the pupil’s wellbeing and safety.

The Safe Space areas shall not be used if it has an adverse effect on the pupil e.g.
escalating anxieties or behaviours. When this short period (the shortest possible) is over
there will be a discussion over what has been learnt by the period, how they felt and how
those they affected have felt - to make it a learning experience, as part of positive behaviour
support e.g. using the Safe Space Social Story to ascertain the pupils’ views about their
actions, feelings and learning from their time in the SafeSpace — see appendix f.



The role of exclusionary Time Out is to provide the pupil with an experience of a low arousal
environment to help them calm / the staff a period respite and then for both pupil and staff a
period of time for discussion and reflection. All parties will learn from the behaviour incident
so as to reduce the risk of reoccurrence and to enable all involved to re-build their
relationships at the end of the period. NB: at the end of a Safe Space session, once the
student is calm and ready to engage, there will be a verbal and / or visually-supported
debrief. The purpose of this is to ascertain the pupil's learning from the incident (see above)
be it a pupil-led, staff-led or exclusionary time-out session and to signify that the time in the
Safe Space is at an end.

A Social Story has been prepared to assist verbal and non-verbal students with this de-brief
and to provide a consistent script for the discussion of causes, consequences and learning
for all. The use of the “Safe Space” time-out rooms complies with the BILD Guidance on
Time Out and Seclusion (2009) and the advice of the Kent PROACT-SCIPR-UK network
(2013) see appendix f.

Whenever the space is used, at the instigation of school staff, the “Time Out ” period is
logged on Sleuth with the date, name of student, name and the purpose of use — time out /
seclusion (and why seclusion was considered necessary), duration of intervention. When
time within the Safe Space is complete the supervising staff member will record the outcome
of its use. If a student is to be placed in exclusionary time-out by classroom staff, they must
inform the Wellbeing Team via radio system. The Behaviour Lead and/or AHT will monitor
the use of the time out facilities. All uses of the Safe Space will be based upon allowing time
for a proper functional analysis for the incident that has taken place and not as a
spontaneous reaction to an unwanted behaviour.

SECLUSION On the rarest of occasions, and to the ensure the health and safety of all staff
and pupils (present), the zips of the Safe Space may be held together (or the bolts of the
Safe Space areas that don’t have zips are used) for a very short period of time to ensure
safety of all involved — this is never to punish or isolate the pupil. This could be considered a
seclusion-type situation and it is not promoted by either the school or the Kent PROACT-
SCIPR-UK network. The period of seclusion will be of the shortest possible period if there is
no alternative — it must be carried out by a member of SLT (or Wellbeing Team) in response
to a radio call and no class staff are permitted to seclude any pupil. NB: as soon as health
and safety concerns permit, the seclusion will end and revert to the (Exclusionary) Time Out
procedures (zips no longer held or bolts released), to enable learning to take place again.

The usual de-briefing procedures, including the use of the Safe Space Social Story, will be
used to gauge learning from the incident and to indicate that the session / incident is at an
end. If a seclusion-type situation has occurred, an immediate Wellbeing Cycle Support Plan
review is triggered and parents must be informed. The Time Out practices were verified and
approved by both the Kent PROACT-SCIPr-UK® Network and Loddon Training and
Consultancy (13 November 2015), as well as complying with the BILD Guidance on Time
Out and Seclusion (2009)

9 Anti-Bullying

The Beacon school community take any form of bullying very seriously; we seek to ensure
that bullying in any form does not happen. We are committed to providing a caring, safe and
friendly environment for everyone. Bullying incidents are very rare, due to the very positive
ethos, restorative approaches and a high level of care and support.

We encourage our pupils to develop respect for each other and care for each other both in
school and during out of school visits. Whole school restorative daily checks in circles



provide children the opportunity to identify their feelings and know what action they can take
to help themselves feel ready for learning.

Zones of Regulation are embedded throughout the school. The Zones is a systematic,
cognitive-behavioural approach used to teach us how to regulate our feelings, energy and
sensory needs in order to meet the demands of the situation around us and be successful
socially. All staff have a keyring depicting the zones of regulation on their person. The
immediate visual and the question, what do you need right now can de-escalate and support
the pupil to self-regulate.

The Beacon carries out an annual pupil survey which informs us of future learning needs
and what pupils perceive as bullying. We take part as a whole school in the national anti-
bullying week. The week involves assemblies, odd socks day, scenario role plays, PSHE
with an anti-bullying focus designed from the pupil questionnaire.

The Beacon School’s Racial and Bullying Incident Reporting Procedure

All members of the school community have a right not to experience racism at school.

At The Beacon we work actively:

e To develop a climate which is intolerant to racism.
e To create a safe learning environment where all pupils feel valued and listened to
and have confidence that their concerns will be addressed.

We have a commitment to investigate any incident believed to be racist.

We believe that it is important to react quickly and decisively to a single incident of racism as
it occurs, rather than waiting until a pattern of bullying can be detected in a series of
incidents. Racist bullying can take the form of a series of apparently unrelated incidents
affecting the same child.

At The Beacon, all racial and bullying incidents are taken seriously and actioned on the
same day of the incident. Senior leaders are informed immediately an incident occurs.
Thorough and detailed information is collated, individual statements from bystanders are
requested. See appendix g.

Each case is reviewed on an individual basis taking into account the pupils levels of
cognition and understanding and intent to cause harm. Detailed records clearly show
whether the perpetrator has been involved in previous incidents, and details of action taken
for both perpetrator and victim can be viewed.

The Beacon school follows a gradient of consequences for racial and bullying incidents:

¢ First incident: Verbal warning by a senior leader. Parents informed. Local authority
informed.

e Second incident: Meeting with senior leader. Internal exclusion. Parents informed.
Local authority informed

o Third incident: A fixed term exclusion. Parents informed. Local authority informed.

In all cases, the victim will have the opportunity to speak with a Mental Health First Aider
(MHFA). Restorative conversations to bridge relationships if deemed appropriate will be



facilitated. The situation will be monitored to ensure that any harassment or abuse has
stopped.

In addition, any curriculum implications including the need for any focused assemblies,
PSHE lessons or anti-bullying awareness will be implemented.

The Beacon sends a clear message that racism and bullying will not be tolerated.
10 Training
PROACT-SCIPr-UK® Overview of Courses:

Pre-course information is essential for the successful delivery of PROACT-SCIPr-UK®
courses. A Training Needs Analysis must be completed and updated annually prior to the
delivery of refresher training. Where any intervention that includes a restrictive component is
required, the Training Needs Analysis must include a rationale for their inclusion which has
been agreed by the Principal Instructor. In addition to the Training Needs Analysis, a risk
assessment for the facilitation of training will be completed.

Staff must be able to demonstrate an understanding and knowledge of all aspects of the
core curriculum to a satisfactory standard prior to being issued with a certificate confirming
competence. The core curriculum includes:

o The PROACT-SCIPr-UK® Philosophy;
e Understanding Behaviour;

e Beliefs, Values and Attitudes;

¢ Understanding the needs of the pupils you support;
e Positive Behaviour Supports;

e Communication;

e Active Interventions;

e Gateways to Proactive Management;
¢ Non-restrictive Reactive Interventions;
e The Whole Approach;

e Managing the Environment;

e The Legal Context;

¢ Health and Safety;

e Post-Incident Support/De-briefing;



¢ Risk Assessment;
o Record Keeping.

The focus of the course must always be on the prevention of crisis, positive approaches and
person-centred planning, not on reactive strategies and/or physical interventions.

All staff in Zones 1-4 are trained to the following levels:

e Introductory and Foundation (12 hours — an integral part of the Introductory Training
programme — this also includes staff based in Zone 5)

e Refresher (6 hours - on an annual basis to maintain staff theoretical and practical
skills)

o Person Specific (where restrictive person specific interventions are required)

The staff at The Beacon have been trained in the appropriate PROACT-SCIPr-UK Physical
Interventions - see appendix h.

The interventions trained each year are planned following a pre-audit based on the changing
needs of the school, pupils, staff or classes. Additional class / person-specific training may
take place outside of the normal training programme based upon a risk assessment, as
required.

All training is certificated and valid for one year and is delivered by fully qualified PROACT-
SCIPr-UK® Instructors.

All PROACT SCIP Instructors at The Beacon have been trained to deliver and support in the
following restrictive Pls:

The Hug Restrictive intervention:To prevent a fight or dangerous situation from happening by
securely holding a child (by stopping them using their arms) Child fighting / aggression using
arms / to prevent throwing small objects / running away into or placing themselves in a truly
dangerous situation. NB: this hold must gradient into a lesser support as soon as possible.

Two Person Arm Support (2PAS) Restrictive intervention: To keep a pupil standing safely in
one place, rather than moving to a different place as a last resort - to avoid a crisis. It is not
to be used if a pupil is dangerously out of control. The pupil will be supported at the upper
arm and lower forearm until it is safe to reduce support, e.g. if they need to wait in one place
and do not wish or are unable to comply. NB: As soon as it is safe or possible, there will be a
gradient down to 2PTS.

Two Person Seated Escort (2PSE) Restrictive intervention: To keep a pupil sitting safely in
one place, rather than moving to a different place as a last resort - to avoid a crisis. It may be
used if a pupil is in crisis and may be at risk of escalating their behavior to become
dangerously out of control. The pupil will be supported via 2PR or 2PTS to a designated
seated area, they will be sat down and supported, in the 2PEV position with their legs
splinted across by the supporters nearest leg to keep them in a seated position — to wait for
the pupil to calm or to make a decision as to whether additional support from outside school
(e.g. parents or police) is required. NB: As soon as it is safe or possible, there will be a
gradient down to 2PTS.



Two Person Removal (2PR) Restrictive intervention: To remove a person from their position
to a place of greater safety or to a seated position as a last resort - to avoid a crisis. It can be
used if a pupil is dangerously out of control, but is an aversive action. The pupil will be
supported from behind / supporters facing in the opposite direction, holding at the shoulder
using their nearest arm and taking the forearm across the supporters’ body and splinting the
arm in a diagonal fashion and moving away until it is safe to reduce support, e.g. if they need
to wait in one place and do not wish or are unable to comply. NB: As soon as it is safe or
possible, there will be a gradient down to 2PTS or, if required move to a seating area to
gradient up to the 2PSE.

Bite Stabilisation (B Stab) Restrictive intervention: If a pupil is biting another person’s arm or
other body part and is refusing to let go. The person being bitten (or a staff member if the
pupil does not have the control skills) will hold the bitten body part still to prevent the bite
from becoming worse, whilst those supporting try to distract the pupil who is biting to a
different activity.

Any or all of the interventions taught may be taught to calm, support or control any pupil in a
one off emergency situation (to maintain order, health and safety) if there is a repeat pattern
of use then a Positive Behaviour Support (PBS) meeting will be convened and the use of PI
as a planned active / reactive strategy will be discussed and agreed with the family and
added to the WCSP.

Other Interventions, Emergency Control Restraint situations (ECRs) and the use of
Additional Higher Risk Restrictive Physical Interventions - In accordance with the 2006
Education and Inspections Act (Use of Reasonable Force to Control or Restrain Pupils)
there are times when, due the Health & Safety of staff and pupils in very dangerous
incidents, it may require the use of reasonable force to be used in physical intervention
situations where the formal and normal PROACT-SCIPr-UK® Pls are not possible or prove
ineffective. Under these circumstances the principles of PROACT-SCIPr-UK® must be
followed — “There Really Is No Alternative”, other graduated responses tried, least restriction
possible for the shortest possible time. The level of force used must be both reasonable &
proportionate, and for the shortest possible time. If an Emergency Control Restraint is
required this will be following a radio call and led by or implemented by members of SLT,
Wellbeing or PROACT SCIP Teams to ensure duty of care and that health and safety is
maintained. General teaching staff are not permitted to use EC restraints; SLT and / or
Emergency Responders are the only staff members authorised to use or authorised to give
permission for staff to use ECR. The ECRs used will be used by those with staff who have
had advanced PROACT-SCIPr-UK training.

All Restrictive Pls, Other Interventions and Emergency Control Restraint situations are
recorded on the Sleuth and reported to the parents. A debrief between the staff involved and
a member of SLT will take place following any restrictive PI.

The schools’ Principal Instructor also has training in the use of other person-specific Higher
Risk Restrictive Physical Interventions (clothes stablisation / release, standing to lying
movement, back hold release, 2 and 3 person adapted floor holds) which may be used with
pupils and / or taught to specific staff (following a functional assessment and audit of need) if
such an emergency response is ever needed.



11. Monitoring and Review

This policy will be monitored on a yearly basis by the Behaviour Lead to keep
up to date with any adjustments to statutory legislation or curriculum and any
changes will go via the Governing Body when necessary.



Appendix a - Wellbeing Cycle Support Plan (WCSP)

e
The Beacon

Pupil Wellbeing Target:

Wellbeing Cycle Support Plan

TERM 1 2025/26

Pupil

Age

Class

Form Tutor

WELLBEING SUPPORT STRATEGIES

Green — Proactive
(calm / relaxed)

Amber - Active
(starts to feel anxious
/ upset / agitated —
early warning signs)

ANTECEDENTS/TRIGG | ANTECEDENTS/TRIGG | ANTECEDENTS/TRIGG | ANTECEDENTS/TRIGG
ERS/FUNCTION: ERS/FUNCTION: ERS/FUNCTION: ERS/FUNCTION:
BEHAVIOUR: BEHAVIOUR: BEHAVIOUR: BEHAVIOUR:

SUPPORT STRATEGIES:

SUPPORT STRATEGIES:

SUPPORT STRATEGIES:

SUPPORT STRATEGIES:

AGREED PROACT SCIP
PHYSICAL
INTERVENTIONS:

e PROACTIVE
WORKING
PRACTICES

(ADD)

o KEEPING SAFE:

(ADD)

o  PERSON SPECIFIC:

(ADD)

e RESTRICTIVE
PERSON SPECIFIC:

AGREED PROACT SCIP
PHYSICAL
INTERVENTIONS:

e PROACTIVE
WORKING
PRACTICES

(ADD)

e KEEPING SAFE:

(ADD)

e PERSON SPECIFIC:

(ADD)

e RESTRICTIVE
PERSON SPECIFIC:

AGREED PROACT SCIP
PHYSICAL
INTERVENTIONS:

e PROACTIVE
WORKING
PRACTICES

(ADD)

o KEEPING SAFE:

(ADD)

e PERSON SPECIFIC:

(ADD)

e RESTRICTIVE
PERSON SPECIFIC:

EVALUATION:

(ADD) (ADD) (ADD)

EVALUATION: EVALUATION: EVALUATION:
Signature:

Form Tutor

Shared with Key Staff: YES NO
Shared with Parents/Carers YES NO







Appendix ¢ — Gateways Document

GATEWAYS TO POSITIVE BEHAVIOUR - PROACTIVE
MANAGEMENT

Be proactive! Consider these 10 positive behaviour strategies...

Have you offered an opportunity for the individual fo communicate using objects, signs,
Communication | symbols, or speech / communication aids, and have you responded positively? Do they
have a functional communication system?

Have you offered another activity and encouraged the individual fo choose?
Choice
Are the activities geared for success? Structured choices from preferred options?

Have you offered a change of location or setting, e.g. a smaller space, a low distraction
Environment | 44 and have you adapted the environment to support the individual?

Have you considered hunger, thirst, pain, heat, cold, tiredness, activity, illness, sensory

Physical Needs perception or need for the foilet?

Have you offered a change of staff member and responded to the need for positive
Interaction | attention? Is there arole for intensive interaction? NOTE: problem behaviour is often
driven by disordered attachments or the need for attention.

Have you of fered music, aromatherapy, massage, reflexology, sensory diet?
Therapeutic

Alternatives THINK SENSORY - is there another means to meet their need? What is the sensory
driver that led to that particular behaviour? Sensory circuits?

Relaxation
Have you tried deep breathing, slow breathing, counting, yoga, soft music etc?

Have you used verbal and non-verbal calming to include: reflection, empathy,

Calming redirection, reassurance, distraction, incentives and rewards? Encourage positive
Techniques behaviour using their preferred re-inforcers - food, singing, stickers, DVD. Did you use
their calming stimuli and discuss the natural consequences?

Have you listened, read the signs, picked up cues, and given prompts rather than

Listenin
. 9 hurrying to give advice? Don't react - stand, take a breath, reflect, then make a planned
Techniques . .
choice of how you will act...
Have you helped to restore the individual's confidence and dignity - being sensitive
o rather than confrontational? Is the individual getting what they need - attention,
Sensitivity

sensory stimulus, escape time, tangible or low demand? Have you offered a constructive
functional, meaningful, enjoyable or motivating activity?




Appendix d — Gateways Pupil Debrief tool

Gateways-

Accessible Debriefing Tool

How are you feeling?

Were you helped to communicate
using your preferred
communication method?

Were you offered another activity
or choice?

Were you offered the opportunity
to go somewhere else?

Were your physical needs met e.g.
hunger, thirst?

Were you offered a change of
staff?

Was your need for interactions
being met?

Were you offered the opportunity to
do something nice and soothing?

Did you try using a calming
technique? Did it work?

Thinking about what happened,
would you have done anything
differently?

Do you think the way you're
supported needs to change?

e

Do you need any further support?

How are you feeling
now?




Appendix e — Restraint Reduction Plan

This Restraint Reduction Planis for:

Period of behavioural

analysis:

Class: Zone: Date: Review Date:
Data taken Type of Pl used 1 1PE + 2 Front Hug Front Bite Additional 2 Person 2 Person Other
from Person Touch Person Arm App Prev HRRPI Backward Escort Emergency

Escort Support Escort Catch Prevent Removal Seated Restriction
Sleuth: Variation
Total
number of No. of Pls Has an
physical Admin 68
|n'tervent|on Effectiveness been
sinthe of PI completed:
period of
behavioural Staff Y/N
analysis: involved

Pls being required:
[}
[}

Describe the setting events and antecedents that led to behaviour difficulties that resulted in

What Proactive
strategies are most
successful in the
prevention of the
scenarios described?
[ ]
[ ]

What are the most effective Active
strategies during the escalation
phase?

Has a debrief been
considered following
incidents of challenging
behaviour? If so what has
the outcome been?

strategies.

Consider additional strategies that could more proactively/ actively meet the needs of this
child or young person and therefore avoid the need for physical intervention. Complete a
QABF or MAS as appropriate to look at the functions of behaviours to guide this process.
Ensure the pupil’s Behaviour Cycle Support Plan is updated to reflect these additional

What other risk reduction measures can be implemented in event of crisis to avoid the need
for physical interventions?
Refer to guidance on non-restrictive reactive strategies.

Plan completed by:




Appendix f — Safe Space Social Story




Appendix g — Incident Monitoring Form

Incident Reported by Position in school
Incident Reported to Position in school
Date: Date of Incident: Term

SECTION 1 — DETAILS OF THOSE INVOLVED IN THE INCIDENT
Record details of each perpetrator and victim (if more than one). Please attach an additional
sheet if necessary.

VICTIM PERPETRATOR
Name Name
O Pupil in school? If yes, pupil numberand [ Pupil in school? If yes, pupil number
key stage and key stage
O Member of staff or governor? If yes, O Member of staff or governor? If yes,
please give status please give status
U Pupil from another school? " Pupil from another school?
Other (specify, e.g. parents or vistor) U Other (specify, e.g. parents or vistor)
0
Involved in previous incidents? If yes, . Involved in previous incidents? If yes,
" how many and when? how many and when?
Year Group Year Group
Ethnicity (for pupils only, from pupils Ethnicity (for pupils only, from pupils
records) records)
Gender M DO Gender M O
FO FO
SECTION 2 - TYPE OF INCIDENT
Location:
What type of incident occurred?
O | Name Calling 0 | Threatened assault
O | Verbal abuse O | Attacks on property

U | Physical abuse 0 | Abuse by electronic means (i.e. Text or
instant messaging)

O | Refusal to co-operate due to cultural or O | Socially isolated
religious

O | Graffiti O | Other (Please Specify)

Please describe briefly what happened



SECTION 3 — ACTION TO BE TAKEN TO DEAL WITH THE INCIDENT AND DETAILS OF
SUPPORT OFFERED TO VICTIM AND PERPETRATOR

What action(s) was / were taken to deal with the incident?

Warning to the perpetrator

Discussion with the victim’s parent(s) / guardians / carer

Discussion with the perpetrator

Discussion with the perpetrator’s parent(s) / guardian / carer

Restorative Justice

Mediation

Mentoring

Counselling

Curriculum change or addition

Exclusion

Referral to Police

Referral to another body

Other Sanction (Please SPecCify) .......ccouiiiiiiiiiiiiii e
Other Action (Please SPecCify)......cccuiiiiiiiiiii e

O 0o o000 o040 oo oo ogoo

No action

If no action was taken, why was this (e.g. allegations were unsubstantiated)?

The school should retain this form.

The LEA will regularly collect information about racial incidents.



Appendix h — Physical Interventions trained

Name of Physical
Intervention (PI)

A) Purpose of Pl

B) Acceptable reason for use

sitting) in the presence of
the pupils.

Assertive Common use in incidents, [ To prevent a pupil being dangerous,
Commands (AC) safer as opposed to Pl aggressive or severely disruptive.
Stance (STA) Whenever standing (or Positioning advice reduces the risk of

being hurt by the pupils.

Protective Stance
Stage 1 (PS1)

Whenever standing (or
sitting) in the presence of
the pupils.

Positioning advice reduces the risk of
being hurt by the pupils, narrowing
target areaq.

Protective Stance
Stage 2 (PS1)

To defend / protect
yourself against punches,
kicks and thrown objects

When being attacked by a pupil / a
pupil is showing a direct aggression

Touch Support (TS)

To support, move or escort
an agitated or aggressive

To provide guidance around the
building, in the community or to

pupil

assess mood. (If there is restriction in
the intervention then it must be
stated and logged as such).

2 Person Touch
Support (2PTS)

To support or escort an
agitated (or

CB) pupil, requiring the
support of 2 staff.

To provide guidance around the
building, in the community or to
assess mood. (If there is restriction in
the intervention then it must be
stated and logged as such).

Front Deflection
(FD)

To avoid intervention,

incident without losing
confidence, face or

of the pupil.

provoking or escalating an

appearing weak / scared

To move out of the way when
approached by a pupil when there is
room to move.

Name of Physical
Intervention (PI) -
RRN

Purpose of Pl

Acceptable reason for use

Front Approach
Prevention (FAP)
Restrictive
Component

To protect self, equipment or
pupils from approaching pupil
exhibiting CB and there is no
room to move.

To only be used if moving away or front
deflection cannot be safely used and gradient
into TS or 1PE asap.

Front Arm Catch
(FAC)

Restrictive
Component

To prevent injury (e.g. fo the
face) from punches, hits or
scratches - there arms are
raised.

If pupil continues to attack despite TS or PS
attempted, if staff member cannot move away
from the area, or if pupil cannot or will not move
away from the area and is aggressive.




2 Person Touch
Support (2PTS)
Restrictive
intervention

To support or escort an
agitated (or CB) pupil,
requiring the support of 2 staff.

To provide guidance around the building, in the
community or to assess mood. (If there is
restriction in the intervention then it must be
stated/logged as such).

Front Hair Pull
Stabilisation /
Release with

If a pupil is pulling the hair of a
staff member or pupil (from the
front)

This intervention is only to be used until the
release is effected. NB: This intervention is to be
used only if the hairpull is taking place, it is to be

assistance gradient info a lesser support, as soon as
Restrictive possible.

Component

Back Hair Pull If a pupilis pulling the hair of | This intervention is only to be used until the release

Stabilisation /
Release with
assistance
Restrictive
Component

a staff member or pupil
(from behind)

is effected. NB: This intervention is fo be used only
if the hair pull is taking place, it is to be gradient
into a lesser support, as soon as possible.

One Person Escort
(TPE)

Restrictive
intervention

To move a pupil away from
one place or situation to
another (wide space /
place of safety / place to
calm), as a last resort

If moving a pupil away from a crisis, to remove a
pupil before / to avoid a crisis. It is not to be used
if - the pupil is in crisis and attacking, a pupil will
comply with instruction to or is able to move
away themselves, or if the staff member does not
feel safe or able to move the pupil on their own.
NB: if the pupil is calming there will be a gradient
down fo TS.

One Person Escort
Kent Variation (1PE)

Restrictive
intervention

To move a pupil away from
one place or situation fo
another (wide space /
place of safety / place to
calm), as a last resort.
Additional support required
over the 1PE (approach and
momentum applied from
behind for the shortest
distance — TINA principles

apply).

If moving a pupil away from a crisis, to remove a
pupil before / to avoid a crisis. It is not to be used
if - the pupil is in crisis and attacking, a pupil will
comply with instruction to or is able to move
away themselves, or if the staff member does not
feel safe or able to move the pupil on their own.
NB: if the pupil is calming there will be a gradient
down to TS.

Two Person Escort
(Kent-Specific)
Variation (2PEV)

Restrictive
intervention

To move the pupil fo a
different place as a last
resort - to avoid a crisis by
removing the pupil to a
place of greater safety. This
intervention is used on a
person-specific basis,
particularly if there is a
difference in height
between pupils and staff. it
is not to be used if a pupil is
danagerously out of control

The pupil is in crisis and attacking, a pupil will
comply with an instruction to or is able to move
away themselves will be supported at the
forearm above and below with their elbow
splinted at the supporters' hip or side, until it is
safe to reduce support, e.g. if they need to wait
in one place and do not wish or are unable to
comply. NB: As soon as it is safe or possible, there
will be a gradient down fo 2PTS.

Two Person Escort
(2PE)

Restrictive
intervention

To move a pupil away from
one place or situation to
another (wide space /
place of safety / place to
calm), as a last resort - if
moving a pupil away from a
crisis, to remove a pupil
before / to avoid a crisis. It is
not to be used if a pupil is
dangerously out of control

The pupil is in crisis and attacking, a pupil will
comply with instruction to or is able to move
away themselves, if the staff member do not feel
safe or able to move the pupil on their own. NB: if
the pupilis calming or soon as space is available
[ itis safe to do so, there will be a gradient down
to 1PE AND TS or 2PTS.




Hug

Restrictive
intervention

To prevent a fight or
dangerous situafion from
happening by securely
holding a child (by stopping
them using their arms)

Child fighting / aggression using arms / to prevent
throwing small objects / running away into or
placing themselves in a truly dangerous situation.
NB: this hold must gradient into a lesser support as
soon as possible.

Two Perscn Arm
Support (2PAS)

Restrictive
intervention

To keep a pupil standing
safely in one place, rather
than moving to a different
place as a last resort - to
avoid a crisis. It is not to be
used if a pupil is
dangerously out of control.

The pupil will be supported at the upper arm and
lower forearm until it is safe to reduce support,
e.qg. if they need to wait in one place and do not
wish or are unable to comply. NB: As soon as it is
safe or possible, there will be a gradient down fo
2PTS.

Two Person Seated
Escort (2PSE)

Restrictive
intervention

To keep a pupil sitting safely
in one place, rather than
moving to a different place
as a last resort - fo avoid a
crisis. It may be used if a
pupil is in crisis and may be
at risk of escalating their
behavior to become
dangerously out of control.

The pupil will be supported via 2PR or 2PTS fo a
designated seated areaq, they will be sat down
and supported, in the 2PEV position with their legs
splinted across by the supporters nearest leg to
keep them in a seated position — to wait for the
pupil to calm or to make a decision as to whether
additional support from outside school (e.g.
parents or police) is required. NB: As soon as it is
safe or possible, there will be a gradient down fo
2PTS.

Two Person Removal
(2PR)

Restrictive
intervention

To remove a person from
their position to a place of
greater safety or to a
seated position as a last
resort - to avoid a crisis. It
can be used if a pupil is
dangerously out of control,
but is an aversive action.

The pupil will be supported from behind /
supporters facing in the opposite direction,
holding at the shoulder using their nearest arm
and taking the forearm across the supporters’
body and splinting the arm in a diagonal fashion
and moving away until it is safe to reduce
support, e.g. if they need to wait in one place
and do not wish or are unable to comply. NB: As
soon as it is safe or possible, there will be a
gradient down to 2PTS or, if required move to a
seating area to gradient up to the 2PSE.

Bite Stabilisation
(B Stab)

Restrictive
intervention

If a pupil is biting another
person’s arm or other body
part and is refusing to let

go.

The person being bitten (or a staff member if the
pupil does not have the control skills) will hold the
bitten body part still to prevent the bite from
becoming worse, whilst those supporting try to
distract the pupil who is biting to a different
activity.




Appendix | — Update Schedule

Version Date Reason for Next review date | Governor
Update agreement
1 Sept 2016 Transfer/Review 1 Sept 2018 29.09.16
2 July 2017 Updated/Reviewed | 1 Sept 2018 25.09.17
3 Sept 2018 Annual Review 1 Sept 2019 24.09.18
4 Mar 2020 Annual Review March 2021
5 October 2022 | Updated/reviewed | October 2023
6 October 2023 | Review
7 March 2024 Update / Review March 2025
8 January 2026 | Update to due to
recent statutory
changes form the
DFE







